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1. Policy Statement 

The issue of child on child Sexual Violence and Sexual Harassment, although covered in our 

safeguarding policy, warrants a separate and supporting policy for two purposes: 

1. To give more detailed and nuanced guidance and support for this particularly challenging area 

of safeguarding. 

2. To encourage all adults working in or on behalf of the school (including supply teachers, 

volunteers and contractors) to recognise that this form of peer and peer abuse can happen in 

our school, regardless of the child’s gender, age or background. 

All members of Westonbirt School’s community recognise that all forms of Sexual Violence/Sexual 

Harassment are unacceptable. We are committed to addressing inappropriate sexualized 

behaviour in the moment (regardless of intent), thereby creating a culture of intolerance for such 

behaviour and consequently reducing the risk of it occurring. We recognise that Sexual 

Violence/Sexual Harassment can have damaging effects on a victim’s education as well as a 

lifelong impact on their health and happiness. Moreover, sexual violence/harassment is a breach 

on human rights and potentially a crime. The school therefore recognises it’s legal and moral duty 

to prevent SVSH and all reports of Sexual Violence/Sexual Harassment will therefore be treated 

both seriously and sensitively. This policy has been written with regard to the schools’ 

Safeguarding, Online safety, RSE/PSHE, Behaviour and Bullying policies as well as the following 

statutory guidance: 

• Keeping children safe in education (statutory guidance for schools and colleges) 

• Relationship Education, Relationships and Sex Education and Health Education (statutory 

guidance for schools) 

• Working Together to Safeguard Children (statutory guidance for schools and colleges)  

• Exclusions from maintained schools, academies and PRUs (statutory guidance for schools)  

• Behaviour and Discipline in Schools (advice for schools)  

• Children Missing Education (advice for schools)  

• Cyberbullying (advice for schools)  

• The Equality and Human Rights Commission (provides advice on avoiding discrimination in 

a variety of educational contexts)  

• Equality Act 2010  

• Public Sector Equality Duty (advice for schools)  

• Equality Act 2010 Technical Guidance (advice for further and higher education providers)  

• Mental Health and Behaviour in Schools (advice for schools)  

• Rise Above (advice by Public Health England for schools)  

• Preventing and Tackling Bullying (advice for schools)  

• Promoting children and young people’s emotional health and wellbeing (advice for 

schools)  

• Teaching about relationships sex and health (guidance for schools)  

• UKCIS Sharing nudes and semi-nudes: advice for education settings working with children 

and young people 

 

2. What is meant by sexual violence and sexual harassment between children?  

Sexual violence and sexual harassment can occur between two children of any age and sex from 

primary through to secondary stage and into colleges. It can occur through a group of children 

sexually assaulting or sexually harassing a single child or group of children. Sexual violence and 

sexual harassment exist on a continuum and may overlap; they can occur online and face to face 

(both physically and verbally) and are never acceptable. As set out in Part one of Keeping children 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/children-missing-education
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/374850/Cyberbullying_Advice_for_Headteachers_and_School_Staff_121114.pdf
https://www.equalityhumanrights.com/en/advice-and-guidance
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.equalityhumanrights.com/en/publication-download/public-sector-equality-duty-guidance-schools-england
https://www.equalityhumanrights.com/en/publication-download/equality-act-2010-technical-guidance-further-and-higher-education
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://campaignresources.phe.gov.uk/schools/topics/mental-wellbeing/overview
https://www.gov.uk/government/publications/preventing-and-tackling-bullying
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/guidance/teaching-about-relationships-sex-and-health
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
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safe in education (KCSIE), all staff working at Westonbirt School maintain an attitude of ‘it could 

happen here’.  

 

Addressing inappropriate behaviour (even if it appears to be relatively innocuous) can be an 

important intervention that helps prevent problematic, abusive and/or violent behaviour in the 

future. Children who are victims of sexual violence and sexual harassment, wherever it happens, 

will likely find the experience stressful and distressing. This will, in all likelihood, adversely affect 

their educational attainment and will be exacerbated if the alleged perpetrator(s) attends the 

same school. As set out in Part one of KCSIE, we are aware that safeguarding incidents and/or 

behaviours can be associated with factors outside the school, including intimate personal 

relationships (see also sections of child sexual exploitation and coercive and controlling behaviour 

at paragraph 32 of KCSIE). But it is essential that all victims are reassured that they are being 

taken seriously and that they will be supported and kept safe. A victim will never be given the 

impression that they are creating a problem by reporting sexual violence or sexual harassment. 

Nor will a victim ever me made to feel ashamed for making a report.  

 

Along with providing support to children who are victims of sexual violence or sexual harassment, 

Westonbirt School will provide the alleged perpetrator(s) with an education, safeguarding support 

as appropriate and implement any disciplinary sanctions. A child abusing another child may be a 

sign they have been abused themselves or a sign of wider issues that require addressing within the 

culture of the school. Taking disciplinary action and providing appropriate support, can, and will, 

occur at the same time if necessary. Reports of sexual violence and sexual harassment are 

extremely complex to manage. It is essential that victims are protected, offered appropriate 

support and every effort is made to ensure their education is not disrupted. It is also important 

that other children, adult students and school staff are supported and protected as appropriate. 

 

3. What is the definition of sexual violence?  

It is important that we are aware of sexual violence and the fact children can, and sometimes do, 

abuse their peers in this way and that it can happen both inside and outside of school. When 

referring to sexual violence in this policy, we do so in the context of child on child sexual 

violence. For the purpose of this policy, when referring to sexual violence we are referring to 

sexual offences under the Sexual Offences Act 2003 as described below:  

Rape: A person (A) commits an offence of rape if: he intentionally penetrates the vagina, anus or 

mouth of another person (B) with his penis, B does not consent to the penetration and A does not 

reasonably believe that B consents.  

Assault by Penetration: A person (A) commits an offence if: s/he intentionally penetrates the 

vagina or anus of another person (B) with a part of her/his body or anything else, the penetration 

is sexual, B does not consent to the penetration and A does not reasonably believe that B 

consents.  

Sexual Assault: A person (A) commits an offence of sexual assault if: s/he intentionally touches 

another person (B), the touching is sexual, B does not consent to the touching and A does not 

reasonably believe that B consents.  

N.B. We remain aware that sexual assault covers a very wide range of behaviour so a single act of 

kissing someone without consent or touching someone’s bottom/breasts/genitalia without 

consent, can still constitute sexual assault.  
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Causing someone to engage in sexual activity without consent: A person (A) commits an offence 

if: s/he intentionally causes another person (B) to engage in an activity, the activity is sexual, B 

does not consent to engaging in the activity, and A does not reasonably believe that B consents. 

(This could include forcing someone to strip, touch themselves sexually, or to engage in sexual 

activity with a third party.) 

4. What is consent?  

 

Consent is about having the freedom and capacity to choose. Consent to sexual activity may be 

given to one sort of sexual activity but not another, e.g.to vaginal but not anal sex or penetration 

with conditions, such as wearing a condom. Consent can be withdrawn at any time during sexual 

activity and each time activity occurs. Someone consents to vaginal, anal or oral penetration only 

if s/he agrees by choice to that penetration and has the freedom and capacity to make that 

choice. Further information about consent can be found here: Rape Crisis England & Wales - 

Sexual consent. 

 

• a child under the age of 13 can never consent to any sexual activity;  

• the age of consent is 16; 

• sexual intercourse without consent is rape. 

 

5. What is sexual harassment?  

 

For the purpose of this policy, when referring to sexual harassment we mean ‘unwanted conduct 

of a sexual nature’ that can occur online and offline and both inside and outside of school. When 

we reference sexual harassment, we do so in the context of child on child sexual harassment.  

 

Sexual harassment is likely to: violate a child’s dignity, and/or make them feel intimidated, 

degraded or humiliated and/or create a hostile, offensive or sexualised environment. Whilst not 

intended to be an exhaustive list, sexual harassment can include: 

 

• sexual comments, such as: telling sexual stories, making lewd comments, making sexual 

remarks about clothes and appearance and calling someone sexualised names;  

• sexual “jokes” or taunting;  

• physical behaviour, such as: deliberately brushing against someone, interfering with 

someone’s clothes (we will consider when any of this crosses a line into sexual violence - 

it is important to talk to and consider the experience of the victim) and displaying 

pictures, photos or drawings of a sexual nature; and;  

• online sexual harassment. This may be standalone, or part of a wider pattern of sexual 

harassment and/or sexual violence. It may include:  

o consensual and non-consensual sharing of nude and semi-nude images and/or 

videos19. As set out in UKCIS Sharing nudes and semi-nudes: advice for education 

settings working with children and young people (which provides detailed advice 

for schools and colleges) taking and sharing nude photographs of U18s is a criminal 

offence;  

o sharing of unwanted explicit content;  

o upskirting (which is a criminal offence);  

o sexualised online bullying;  

o unwanted sexual comments and messages, including, on social media;  

o sexual exploitation; coercion and threats.  

https://rapecrisis.org.uk/
https://rapecrisis.org.uk/
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It is important that we consider sexual harassment in broad terms. Sexual harassment (as set out 

above) creates a culture that, if not challenged, can normalise inappropriate behaviours and 

provide an environment that may lead to sexual violence. 

6. What is harmful sexual behaviour? 

Children’s sexual behaviour exists on a wide continuum, from normal and developmentally 

expected to inappropriate, problematic, abusive and violent. Problematic, abusive and violent 

sexual behaviour is developmentally inappropriate and may cause developmental damage. A 

useful umbrella term is “harmful sexual behaviour” (HSB). HSB can occur online and/or face to 

face and can also occur simultaneously between the two. Identifying HSB early is an important 

factor in preventing sexual harassment from occurring or developing into sexual violence. 

When considering HSB, ages and the stages of development of the children are critical factors. 

Sexual behaviour between children can be considered harmful if one of the children is much 

older, particularly if there is more than two years’ difference or if one of the children is pre-

pubescent and the other is not. However, a younger child can abuse an older child, particularly if 

they have power over them, for example, if the older child is disabled or smaller in stature. 

Children displaying HSB have often experienced their own abuse and trauma. It is important that 

they are offered appropriate support. 

Our DSL and their deputies commit to annual training in identifying and preventing HSB, using the 

range of expert sources/resources below. The safeguarding team then disseminate this training to 

all staff and to pupils as part of the RSE curriculum:  

• Rape Crisis (England & Wales) or The Survivors Trust offers information, advice, and 

details of local specialist sexual violence organisations.  

• NICE guidance contains information on, amongst other things: developing interventions; 

working with families and carers; and multi-agency working.  

• The Lucy Faithfull Foundation has developed a HSB toolkit, which amongst other things, 

provides support, advice and information on how to prevent it, links to organisations and 

helplines, resources about HSB by children, internet safety, sexual development and 

preventing child sexual abuse.  

• The NSPCC provides free and independent advice about HSB: NSPCC Learning: Protecting 

children from harmful sexual behaviour and NSPCC - Harmful sexual behaviour framework  

• Contextual Safeguarding Network – Beyond Referrals (Schools) provides a school self-

assessment toolkit and guidance for addressing HSB in schools.  

• StopItNow - Preventing harmful sexual behaviour in children - Stop It Now provides a guide 

for parents, carers and professionals to help everyone do their part in keeping children 

safe, they also run a free confidential helpline.  

 

7. Preventing SVSH 

 

Our comprehensive and appropriate RSE curriculum ensures all pupils have a clear understanding 

of the features of both healthy and respectful relationships and harmful sexual behaviour 

(appropriate to their age). The curriculum includes: 

 

There are key features of the RSE curriculum which prevents HBS and therefore SVSH. Examples 

include:  

https://rapecrisis.org.uk/
https://www.thesurvivorstrust.org/
https://www.nice.org.uk/guidance/ng55
https://www.stopitnow.org.uk/wp-content/uploads/2020/10/Stop_It_Now_harmful_sexual_behaviour_prevention_toolkit_Oct_2020.pdf
https://learning.nspcc.org.uk/child-abuse-and-neglect/harmful-sexual-behaviour
https://learning.nspcc.org.uk/child-abuse-and-neglect/harmful-sexual-behaviour
https://learning.nspcc.org.uk/research-resources/2019/harmful-sexual-behaviour-framework
https://www.csnetwork.org.uk/en/beyond-referrals-levers-for-addressing-harmful-sexual-behaviour-in-schools
https://www.stopitnow.org.uk/concerned-about-a-child-or-young-persons-sexual-behaviour/preventing-harmful-sexual-behaviour/
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• what respectful behaviour looks like; • consent • stereotyping, equality • body confidence 

and self-esteem; • prejudiced behaviour; • that sexual violence and sexual harassment is 

always wrong; and • addressing cultures of sexual harassment. The topic of ‘Being Safe’ in 

RSE in secondary schools covers the concepts of, and laws relating to, sexual consent, sexual 

exploitation, abuse, grooming, coercion, harassment, forced marriage, rape, domestic abuse 

and FGM and how these can affect current and future relationships. 

Relationships Education for primary pupils covers the characteristics of healthy relationships, 

building the knowledge and understanding that will enable children to model these 

behaviours. The ‘Respectful Relationships’ module states that pupils will be taught that all 

relationships (e.g. friends, family, online) can be supported by being kind, considerate and 

respectful, including the use of respectful language; being honest; listening to each other; 

respecting personal space, privacy and boundaries; accepting each other’s differences; 

focussing on the good things in each other; and praising each other on their achievements 

The curriculum maps for RSE at Westonbirt school are shown below: 

Westonbirt Prep PSHE/RSE 

Units of Work Early Years 

Key Stage 1 

 Reception Year 1 Year 2 

Term 1 
(before 

half 
term) 

Me and My Relationships 
• All about me 

• What makes me 
special? 

• Me and my special 
people 

• Who can help me? 
• My feelings – what 

behaviour makes 
us feel happy/sad 

• People who help us 

Me and My 
Relationships 

• Why have 
classroom 
rules 

• Thinking about 
feelings 

• Our feelings 

• Feelings & 
bodies 

• Our special 
people 
balloons 

• Good friends 
• Are you 

listening? 

Me and My 
Relationships 

• Our ideal 
classroom 

• How are you 
feeling today? 

• Bullying or 
teasing? 

• Don’t do that! 

• Types of 
bullying 

• Being a good 
friend 

• Let’s all be 
happy 
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Term 1 
(after 
half 

term) 

Valuing difference 
• I’m special, you’re 

special 

• Same & different 
• Same & different 

families 

• Same & different 
homes 

• Kind and caring 
(how do we show 
kindness to 
ourselves and 
others) 

Valuing difference 
• Same or 

different? 

• Unkind, tease 
or bully? 

• School rules 
• Who are our 

special 
people? 

• It’s not fair 

• Being unique 

Valuing difference 
• What makes us 

who we are? 

• How do we 
make others 
feel? 

• My special 
people 

• When someone 
is feeling left 
out 

• An act of 
kindness 

• Solve the 
problem – 
play/work 
cooperatively 

Term 2 
(before 

half 
term) 

Keeping Myself Safe 
• What’s safe to go 

onto my body 
(sunsmart) 

• What’s safe to go 
into my body 
(including 
medicines) 

Keeping Myself Safe 

• Healthy me 

• Super sleep 

• Who can help? 
(1) – staying 
safe 

• Change and 
loss 

Keeping Myself Safe 

• Picnic 
• How safe 

would you feel? 
– 

• I don’t like 
that! 

• Fun or not? 
• Should I tell? 



   
 

   
 

 • Safe indoors & 
outdoors 

• Listening to my 
feelings 

• Keeping safe online 
• People who keep 

me safe – 
emergency 
services 

• Responsibility 
(Personal 
responsibility) and 
Keeping Ourselves 
clean 

• Medicines & 
household 
products 

• Good or bad 
touches? 

 

Term 2 
(after 
half 

term) 

Rights and Responsibilities 
• Looking after my 

special people 

• Looking after my 
friends 

• Being helpful at 
home and caring 
for our classroom 

• Caring for our 
world 

• Looking after 
money (1): 
recognising 
spending, using 

• Looking after 
money (2): saving 
money & keeping it 
safe 

Rights and 
Responsibilities 

• Personal 
hygiene 

• Around & 
about the 
school 

• Taking care of 
something 

• Money 

• How should 
we look after 
our money? 

• Basic first aid 

Rights and 
Responsibilities 

• Getting on with 
others 

• When I feel like 
erupting 

• Feeling safe 

• How can we 
look after our 
environment? 

• Money 

Term 3 
(before 

half 
term) 

Being My Best 
• Bouncing back 

when things go 
wrong 

• Yes I can? 
• Healthy eating (1) 

– what keeps me 
healthy? 

• Healthy eating (2) 

• Move your body – 
exercise 

• A good night’s 
sleep 

Being My Best 
• Healthy eating 

• Eat well 
• Catch it! Bin it! 

Kill it! 

• Pass on the 
praise – 

• Recognise and 
celebrate 
strengths and 
set simple but 
challenging 
goals 

• Bad day 
• Personal 

Hygiene  

Being My Best 
• My day 

• My body 
needs… - 
healthy diet 

• What does my 
body do? 

• Changes – 
Becoming 
independent 

Term 3 
(after 

Growing and Changing 
• Seasons 

Growing and Changing Growing and Changing 
• A helping hand 



   
 

   
 

half 
term 

• Life stages 

• Life stages: Human 
life stage – who 
will I be? 

• Where do babies 
come from? 

• Getting bigger 

• Me and my body – 
boys and girls 

• Growing up 

• Inside my 
wonderful 
body 

• Taking care of 
a baby 

• Then and now 

• Who can help? 

• Surprises and 
secrets 

• Keeping 
privates 
private 

• Haven’t you 
grown 

• Respecting 
privacy 

• Basic first aid 
• Changes 

 
 

PSHE/RSE Units of Work 

Key Stage 2 

 Year 3 Year 4 Year 5 Year 6 

Term 
1 

(befor 
e half 
term) 

Me and My 
Relationships 

• As a rule 
• Change 

and loss 

• A team 
challenge 

• Looking 
after our 
special 
people 

• How can 
we solve 
this 
problem? 

• Resolving 
difference 
s 

Me and My 
Relationships 

• Feelings 
• Positive, 

healthy 
relationship. 

• Collaboration 

• Different 
feelings 

• Increased 
independence 
and increased 
responsibilitie 
s 

Me and My 
Relationships 

• Collaboratio 
n challenge 

• Give and 
take 

• How good a 
friend are 
you? 

• Relationshi 
p cake 
recipe 

• Being 
assertive 

• Our 
emotional 
needs 

• Communica 
tion 

Me and My 
Relationships 

• Working 
together 

• Negotiation 

• Solve the 
friendship 
problem 

• Assertivene 
ss skills 

• Acting 
inappropria 
tely 

• Don’t force 

me 

• Feelings 
• Keeping 

safe online 

Term 
1 

(after 
half 

term) 

Valuing Difference 
• Different 

types of 
relationshi 
ps 

• My 
communit 
y 

• Respect 
and 
challenge 

• Our 
friends 

Valuing Difference 
• What makes 

me, Me! 

• Negotiation 
and 
compromise 

• Friend or 
acquaintance? 

• The people we 
share our 
world with – 

• Differences 
and 

Valuing Difference 
• Qualities of 

friendship 

• Kind 
conversatio 
ns 

• Happy 
being Me 

• Appreciate 
the range of 
national, 
regional, 
religious 

Valuing Difference 
• Ok to be 

different 

• Nature and 
consequen 
ce of 
discriminati 
on, teasing, 
bullying. 

• Respecting 
differences 

• Tolerance 
& respect 



   
 

   
 

 and 
neighbour 
s 

• Let’s 
celebrate 
our 
difference 
s 

• Understan 
d what 
prejudice 
and 
bullying 
are 

similarities 
between 
people 

• That is such a 
stereotype! – 

and ethnic 
identities in 
the UK 

• That their 
actions 
affect 
themselves 
and others 

• It could 
happen to 
anyone 

• Recognise 
different 
types of 
relationshi 
ps 

• Boys will be 
boys? – 
recognise 
and 
challenge 
stereotypes 

Term 
2 

(befor 
e half 
term) 

Keeping Myself 
Safe 

• Safe or 
unsafe? 

• Danger or 
risk? 

• Alcohol & 
cigarettes: 
the facts 

• Help or 
harm? 

• Personal 
Hygiene – 
Hand 
washing & 
infection 

Keeping Myself Safe 
• Danger, risk or 

hazard? 

• Medicines: 
check the 
label 

• Keeping 
ourselves safe 

• Personal 
Hygiene – 
antibiotics 

Keeping Myself 
Safe 

• Decisions, 
dilemmas 

• Play, like 
share 

• Drugs: true 
or false? 

• Smoking: 
what is 
normal? 

Keeping Myself 
Safe 

• Think 
before you 
click! 

• To share or 
not to 
share? 

• Road safety 
• What sort 

of drug 
is…? 

• Drugs: It’s 
the law! 

• Alcohol: 
what is 
normal? 

Term 
2 

(after 
half 

term 

Rights and 
Responsibilities 

• Our 
helpful 
volunteers 

• Helping 
each other 
to stay 
safe 

• Can you 
afford it? 

• Earning 
money 

Rights and 
Responsibilities 

• Who help us 
to stay healthy 
& safe? 

• It’s your right 

• How do we 
make a 
difference? 

• Expenses and 
taxes 

• Responsibilitie 
s 

Rights and 
Responsibilities 

• Fact or 
opinion? 

• Rights, 
responsibilit 
ies & duties 

• Spending us 
wisely 

• Local 
councils 

Rights and 
Responsibilities 

• Two sides 
to every 
story 

• Fakebook 
friends 

• Jobs and 
taxes 

• Democracy 
in Britain 1- 
Elections 

• Democracy 
in Britain 2 
– How 
(most) laws 
are made 

Term 
3 

Being My Best Being My Best Being My Best 
• Getting fit! 

Being My Best 
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(befor 
e half 
term) 

• Healthy 
eating/ 
balanced 
lifestyle 

• Bacteria 
and 
viruses 

• Topical 
issues 
concerning 
health and 
wellbeing 

• Media 
portrayal 

• Getting on 
with your 
nerves 

• Body team 
work 

• Celebrate 
achieveme 
nts, set 
aspirations 
and goals 

• What makes 
ME! 

• Making 
choices 

• My school 
community 

• Environment 
& 
sustainability 

• Physical, 
mental and 
emotional 
health 

• Basic first aid 

• Balanced 
lifestyle 

• Different 
skills 

• My school 
community 

• Independen 
ce & 
Responsibili 
ty 

• Star 
qualities 

• Basic first 
aid 

• Five ways 
to 
wellbeing 

• This will be 
your life 

• What’s the 
risk? – 

• Research, 
discuss and 
debate 
topic 
issues, 
problems 
and events 
concerning 
health and 
wellbeing 

• Basic first 
aid 

Term 
3 

(after 
half 

term) 

Growing and 
Changing 

• Relationshi 
p tree 

• Body 
space 

• Secret or 
surprise 

Growing and 
Changing 

• Change – 

emotions 
• My feelings 

are all over 
the place! 

• Together/marr 
iage 

Growing and 
Changing 

• Taking 
notice of 
our feelings 

• Growing up 

• Actions – 
how they 
affect 
others and 
themselves 

• Confidence 
• Help! I’m a 

teenager – 
get me out 
of here! 

• Stop start, 
stereotypes 

Growing and 
Changing 

• Managing 
change 

• Media 
manipulati 
on 

• Pressure 
online 

• Is this 
normal? 
How their 
body and 
emotions 
will change 
as their 
approach 
puberty 

 

At Westonbirt senior school PSHE AND SMSC we incorporate the three core PSHE themes alongside 

the SMSC framework to ensure pupils gain a full and in-depth Skills for Life Programme. 

Below we can see the three core themes within key stages 3 and 4. This is combined with the SMSC 

framework and the new mandatory RSE curriculum that wasintroduced from September 2020.  

Key Stages 3 

 At Key Stage 3, pupils build on the skills, attitudes, values, knowledge and understanding they 

have acquired and developed during the primary phase. PSHE education acknowledges and 
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addresses the changes that learners are experiencing, beginning with transition to secondary 

school, the challenges of adolescence and their increasing independence. It teaches the skills which 

will equip them for the opportunities and challenges of life. Pupils are encouraged to manage 

diverse relationships and the increasing influence of peers and the media. PSHE education allows 

them to be more confident in addressing the challenges of effective learning and making a full and 

active contribution to society. 

 Key Stage 4 

At Key Stage 4, pupils extend and rehearse the skills, further explore attitudes and values, and 

deepen knowledge and understanding acquired during Key Stage 3. PSHE education reflects the fact 

that learners are moving towards an independent role in adult life, taking on greater responsibility 

for themselves and others. By Key Stage 4 increasing numbers of pupils may be gaining direct 

experience of issues taught through PSHE education. 

Core Theme 2: Relationships 

 Pupils should be taught:  

1. How to develop and maintain a variety of healthy relationships within a range of social/cultural 

contexts and to develop parenting skills 

2. How to recognise and manage emotions within a range of relationships  

3. How to deal with risky or negative relationships including all forms of bullying (including the 

distinct challenges posed by online bullying) and abuse, sexual and other violence and online 

encounters  

4. About the concept of consent in a variety of contexts (including in sexual relationships) 

5. About managing loss including bereavement, separation and divorce  

6. To respect equality and be a productive member of a diverse community  

7. How to identify and access appropriate advice and support. 

Key Stage 3 

At Westonbirt School Pupils have the opportunity to learn:  

1. The qualities and behaviours they should expect and exhibit in a wide variety of positive 

relationships (including teams, class, friendships etc.)  

2. To further develop and rehearse the skills of team working including objective setting, outcome 

planning, cooperation, negotiation, managing setback and compromise  

3. To further develop the communication skills of active listening, negotiation, offering and 

receiving constructive feedback and assertiveness  

4. To explore the range of positive qualities people bring to relationships  

5. That relationships can cause strong feelings and emotions (including sexual attraction)  

6. The features of positive and stable relationships (including trust, mutual respect, honesty) and 

those of unhealthy relationships  

7. That the media portrayal of relationships may not reflect real life  

8. Different types of relationships, including those within families, friendships, romantic or 

intimate relationships and the factors that can affect these (including age, gender, power and 

interests)  

9. The nature and importance of marriage, civil partnerships and other stable, long-term 

relationships for family life and bringing up children  
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10. That marriage is a commitment, entered into freely, never forced through threat or coercion 

and how to safely access sources of support for themselves or their peers should they feel 

vulnerable.  

11. The roles and responsibilities of parents, carers and children in families  

12. How to deal with a breakdown in a relationship and the effects of change, including loss, 

separation, divorce and bereavement  

13. To understand the importance of friendship and to begin to consider love and sexual 

relationships in this context  

14. To understand what expectations might be of having a girl/boyfriend  

15. To consider different levels of intimacy and their consequences  

16. To acknowledge the right not to have intimate relationships until ready  

17. About readiness for sex and the benefits of delaying sex (or any level of intimacy beyond that 

with which the individual feels comfortable)  

18. That consent is freely given and that being pressurised, manipulated or coerced to agree to 

something is not ‘consent’; that the seeker of consent is responsible for ensuring that consent has 

been given and if not given or withdrawn, that decision should always be respected.  

19. To learn about the law in relation to consent (including the legal age of consent for sexual 

activity, the legal definition of consent and the responsibility in law for the seeker of consent to 

ensure that consent has been given)  

20. About contraception, including the condom and pill (see also ‘Health’) and the importance of 

communication and negotiation in contraceptive use  

21. About the risks related to unprotected sex, which could include exploring the consequences of 

unintended pregnancy and the options available in such circumstances  

22. To recognise the portrayal and impact of sex in the media and social media (which might 

include music videos, advertising and sexual images shared between young people)  

23. About the difference between sex, gender identity and sexual orientation 24. To recognise that 

there is diversity in sexual attraction and developing sexuality  

25. The terms associated with sex, gender identity and sexual orientation and to understand 

accepted terminology. 26. About the unacceptability of sexist, homophobic, transphobic and 

disablist language and behaviour, the need to challenge it and how to do so  

27. To recognise bullying and abuse in all its forms (including prejudice-based bullying both in 

person and online/via text, exploitation and trafficking) and to have the skills and strategies to 

manage being targeted or witnessing others being targeted  

28. The support services available should they feel or believe others feel they are being abused and 

how to access them  

29. To recognise peer pressure and have strategies to manage it  

30. To understand the feelings and pressure that the need for peer approval, including in relation 

to the purchase and use of tobacco and alcohol (including cheap/illicit alcohol and cigarettes), 

drugs and other risky behaviours, can generate  

31. To understand the terms ‘habit’, ‘dependence’ and ‘addiction’ in relation to substance use and 

to whom to talk if they have concerns  

32. Laws relating to the carrying of offensive weapons (including what might motivate someone to 

carry one and the range of consequences)  
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33. About the difference between friendship groups and gangs (including the risks posed by 

membership of gangs on individuals, families and communities)  

34. The safe and responsible use of information communication technology (including safe 

management of own and others’ personal data including images) 

 

Key Stage 4 

Building on Key Stage 3, pupils should have the opportunity to learn: 

1. Strategies to manage strong emotions and feelings  

2. The characteristics and benefits of positive, strong, supportive, equal relationships  

3. That living together, marriage and civil partnerships are ways that people freely and without 

coercion, demonstrate their commitment to each other 

4. Parenting skills and qualities and their central importance to family life (including the 

implications of young parenthood)  

5. To recognise when a relationship is unhealthy or abusive (including the unacceptability of both 

emotional and physical abuse or violence including honour-based violence, forced marriage and 

rape) and strategies to manage this or access support for self or others at risk.  

6. Managing changes in personal relationships including the ending of relationships  

7. To develop an awareness of exploitation, bullying and harassment in relationships (including the 

unique challenges posed by online bullying and the unacceptability of physical, emotional, sexual 

abuse in all types of teenage relationships, including in group settings such as gangs) and how to 

respond  

8. About the concept of consent in relevant, age-appropriate contexts building on Key Stage 3  

9. About impact of domestic abuse (including sources of help and support)  

10. The impact of separation, divorce and bereavement on families and the need to adapt to 

changing circumstances  

11. About statutory and voluntary organisations that support relationships experiencing difficulties 

or in crisis, such as relationship breakdown, separation, divorce, or bereavement  

12. How to access such organisations and other sources of information, advice and support  

13. About diversity in sexual attraction and developing sexuality, including sources of support and 

reassurance and how to access them  

14. To understand the role of sex in the media and its impact on sexuality (including pornography 

and related sexual ethics such as consent, negotiation, boundaries, respect, gender norms, sexual 

‘norms’, trust, communication, pleasure, orgasms, rights, empowerment, sexism and feminism)  

15. How to seek consent and to respect others’ right to give, not give or withdraw consent to 

engage in different degrees of sexual activity  

16. To recognise when others are using manipulation, persuasion or coercion and how to respond  

17. To understand the pernicious influence of gender double standards and victim-blaming  

18. To recognise the impact of drugs and alcohol on choices and sexual behaviour  

19. To manage unwanted attention in a variety of contexts (including harassment and stalking)  

20. To understand and respect others’ faith and cultural expectations concerning relationships and 

sexual activity 
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21. To assess readiness for sex  

22. About accessing and the correct use of contraception, negotiating condom use, reinforcing and 

building on learning in Key Stage 3  

23. To understand the consequences of unintended pregnancy and of teenage parenthood (in the 

context of learning about parenting skills and qualities and their importance to family life) 

24. The reasons why parents choose to adopt/foster or to place children for adoption/fostering  

25. About abortion, including the current legal position and the range of beliefs and opinions about 

it  

26. The pathways available in the event of unintended pregnancy, the possible physical and 

emotional reactions and responses people may have to each option and who to talk to for accurate, 

impartial advice and support  

27. That fertility levels can vary in different people; can be damaged by some sexually transmitted 

infections, decreases with age  

28. About the options open to people who are not able to conceive  

29. The role peers can play in supporting one another (including helping vulnerable friends to 

access reliable, accurate and appropriate support) 

Further details are avaliable in the published Westonbirt School Skills for Life Programme2021-2022 

Teachers will let the designated safeguarding lead and other relevant staff know when they are 

teaching these topics, so they are prepared to support pupils who disclose or are affected by 

the issues raised. The focus on healthy relationships will help children who are experiencing or 

witnessing unhealthy relationships know where to seek help and report abuse. 

 

Furthermore, through assemblies and workshops, the school employs the support of specialists 

to further educate children in this area.  

Education and advice through our school nursing team – Maggie Lushington and Rachel Grey 

We have the facility of using and school doctor, Dr Angus McMynn to give advice to students and 

workshops to parents on healthy relationships. 

We use the support of Local School Beat officer – Leah Davis to support on online safety and 

relationships. 

The prep school follow the SCARF RSE curriculum. 

We have school counsellors, who are specialists who can support us in this area. 

We have private counsellors that students can be referred to out of school 

Relationship with Gloucestershire Teens in Crisis and their counsellors - TiC 

Relationship built with Gloucestershire and Wiltshire CAMHS through and medical and 

safeguarding teams. 

Charlie Waller Trust – we have had speakers from the charity to talk about healthy mental 

health and relationships. 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachme

nt_data/file/1014224/Sexual_violence_and_sexual_harassment_between_children_in_s

chools_and_colleges.pdf 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1014224/Sexual_violence_and_sexual_harassment_between_children_in_schools_and_colleges.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1014224/Sexual_violence_and_sexual_harassment_between_children_in_schools_and_colleges.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1014224/Sexual_violence_and_sexual_harassment_between_children_in_schools_and_colleges.pdf


   
 

16 
 

Our open culture of pastoral support creates an environment where staff and children feel 

confident in raising concerns and children are offered both open and private forums to 

confidently and safely disclose concerns or allegations. We have a strong tutorial team and 

students can also have a more private space in our HWC so that they feel that they can safely 

disclose their concerns. Safeguarding and pastoral teams meet on a weekly basis so that any 

concerns are identified early. This culture identifies issues early and reduces the risk of abuse 

as potential perpetrators are fully aware of behavioural expectations and the likelihood that 

any inappropriate comments or behaviour will be reported. 

8. The immediate response to a report - Managing the disclosure 

A disclosure of Sexual Violence/Sexual Harassment will be dealt with in accordance with the 

school’s safeguarding policy, in line with any other allegation of abuse. Abuse has no 

boundaries and, as is the case with other abusive behaviour, Sexual Violence/Sexual 

Harassment that occurs online/off-site will be treated as seriously as alleged on-site incidents. 

In addition to the procedure outlined in the safeguarding policy for recording a 

report/disclosure of abuse, any adult receiving a report of Sexual Violence/Sexual Harassment 

(by either the victim or a third party) must pay particular attention to their own openness and 

objectivity during the disclosure. Age, timescale, frequency, past behaviour and the 

relationship between the victim and the alleged must not be factors during the disclosure and 

the written report sent to the DSL must be a verbatim account of everything the person said in 

response to open, non-leading questions. The victim must never be questioned over the validity 

of their claims nor made to feel a burden for making a report. 

9. How will the DSL and safeguarding team respond to reports of sexual violence and 

sexual harassment? 

A core thread running through our response will always be that there is a zero-tolerance 

approach to sexual violence and sexual harassment and it is never acceptable and it will not be 

tolerated. It is especially important not to pass off any sexual violence or sexual harassment as 

“banter”, “just having a laugh”, “part of growing up” or “boys being boys” as this can lead to a 

culture of unacceptable behaviours and an unsafe environment for children.  

When deciding on the most appropriate response, method of investigation and action plan, the 

DSL and any relevant staff (the Head and Proprietor will be kept continuously involved/up to 

date on the investigation and actions taken) will initially ask themselves some key questions: 

• Has an alleged crime being committed and do the police (and therefore the alleged 

perpetrator, both sets of parents and children’s social care) need to be informed (N.B. Even 

alleged crimes committed by U10 year olds need to be reported to the police); 

• Has a child been harmed or is at risk of harm and do children’s social care (and therefore 

the alleged perpetrator and both sets of parents) need to be informed; 

• Is there any risk to the safety of the alleged victim/perpetrator or any other member of the 

school community and what actions need to be carried out to safeguard those at risk (e.g. 

was the incident allowed to happen by a cultural/procedural failing of the school and how 

can this be put right immediately)? 

• What are the ages and developmental stages of the children involved and is there any 

power imbalance between the children? For example, is the alleged perpetrator(s) 

significantly older, more mature or more confident? Does the victim have a disability or 

learning difficulty? 

• Is the alleged incident a one-off or a sustained pattern of abuse (sexual abuse can be 

accompanied by other forms of abuse and a sustained pattern may not just be of a sexual 

nature)? 

• What are the wishes of the victim in terms of how they want to proceed? This is especially 

important in the context of sexual violence and sexual harassment. Victims will be given as 

much control as is reasonably possible over decisions regarding how any investigation will 

be progressed and any support that they will be offered. This will however need to be 
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balanced with the school’s duty and responsibilities to protect other children and the 

context given by the answers to all of the proceeding key questions. 

The DSL’s initial report will include the full original disclosure, answers to the key questions 

above and an initial risk assessment (see below) to ensure no further harm can occur (N.B. If 

there is any risk of immediate harm then action might have to be taken before the report and 

risk assessment are published). It is school policy that the DSL will be given the necessary time 

to make such an allegation their priority. 

If the DSL decides (in agreement with the head/proprietor) that the incident(s) does not reach 

the threshold for the involvement of the police or social services and that the matter can be 

handled internally, then thorough reasoning must be given in their report.  

All updates, meetings, conversations relating to the allegation must be recorded in full and 

kept in one central file. 

At all stages, the school will refer to specialist support and advice whenever possible. 

Continuous contact with Early Help, Social Services or the Police (when relevant) will be 

maintained and experts in issues relating to sexual violence/harassment will be used when 

needed. School staff will not attempt to resolve any issues for which they are unqualified. At 

all times, the risk assessment will be updated to reflect the current situation, e.g. continuously 

reflecting on whether victim and accused are safe to be in school/the same classroom together. 

  

10. Responding to reports of sexual violence and sexual harassment online. 

In addition to the procedures above, where the report includes an online element, our DSL will 

ensure they are aware of searching screening and confiscation advice (for schools) and UKCIS 

Sharing nudes and semi-nudes: advice for education settings working with children and young 

people. The key consideration is for staff not to view or forward illegal images of a child. 

The linked advice above provides more details on what to do when viewing an image is 

unavoidable. In such cases, it may be more appropriate to confiscate any devices to preserve 

any evidence and hand them to the police for inspection 

 

11. Considering confidentiality and anonymity a) Confidentiality b) Anonymity. 

 

 

12. Risk Assessment. 

When there has been a report of sexual violence, the DSL (or a deputy) will make an immediate 

risk and needs assessment. Where there has been a report of sexual harassment, the need for a 

risk assessment will be considered on a case-by-case basis. The risk and needs assessment will 

consider:  

• the victim, especially their protection and support;  

• whether there may have been other victims,  

• the alleged perpetrator(s); and  

• all the other children, (and, if appropriate, adult students and staff) at the school, especially 

any actions that are appropriate to protect them from the alleged perpetrator(s), or from 

future harms.  

Risk assessments will be recorded (written or electronic) and will be kept under review. At all 

times, the school will be actively considering the risks posed to all our pupils and students and 

put adequate measures in place to protect them and keep them safe.  

It is essential that all victims are reassured that they are being taken seriously and that they will 

be supported and kept safe. A victim should never be given the impression that they are creating 

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
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a problem by reporting sexual violence or sexual harassment. Nor should a victim ever be made 

to feel ashamed for making a report. However, reports of rape and assault by penetration are 

likely to be especially difficult with regard to the victim and close proximity with the alleged 

perpetrator(s) is likely to be especially distressing. Whilst the school or college establishes the 

facts of the case and starts the process of liaising with children’s social care and the police, the 

alleged perpetrator(s) should be removed from any classes they share with the victim. The 

school or college should also carefully consider how best to keep the victim and alleged 

perpetrator(s) a reasonable distance apart on school or college premises (including during any 

before or after school-based activities) and on transport to and from the school or college, 

where appropriate. These actions are in the best interests of all children involved and should not 

be perceived to be a judgment on the guilt of the alleged perpetrator(s). For other reports of 

sexual violence and sexual harassment, the proximity of the victim and alleged perpetrator(s) 

and considerations regarding shared classes, sharing school or college premises and school or 

college transport, should be considered immediately. In all cases, the initial report should be 

carefully evaluated, reflecting the considerations set out at paragraph 75. The wishes of the 

victim, the nature of the allegations and the protection of all children in the school or college will 

be especially important when considering any immediate actions. 

The DSL (or a deputy) will ensure they are engaging with children’s social care and specialist 

services as required. Where there has been a report of sexual violence, it is likely that 

professional risk assessments by social workers and or sexual violence specialists will be 

required. The risk assessment is not intended to replace the detailed assessments of expert 

professionals. Any such professional assessments will be used to inform the school’s approach to 

supporting and protecting our pupils and students and updating our own risk assessment. 

13. Managing the report  

 

a) Manage internally 

In some cases of sexual harassment, for example, one-off incidents, the school or college 

may take the view that the children concerned are not in need of early help or that 

referrals need to be made to statutory services and that it would be appropriate to 

handle the incident internally, perhaps through utilising their behaviour policy and by 

providing pastoral support. 

 

Whatever the response, it should be underpinned by the principle that there is a zero 

tolerance approach to sexual violence and sexual harassment and it is never acceptable 

and will not be tolerated. All concerns, discussions, decisions and reasons for decisions 

should be recorded (written or electronic).  
 

b) Early help  

 

The school or college may decide that the children involved do not require referral to 

statutory services but may benefit from early help. Early help means providing support 

as soon as a problem emerges, at any point in a child’s life. Providing early help is more 

effective in promoting the welfare of children than reacting later. Early help can be 

particularly useful to address non-violent HSB and may prevent escalation of sexual 

violence. It is particularly important that the designated safeguarding lead (and their 

deputies) know what the Early Help process is and how and where to access support.  

 

More information on Early Help is set out in Part one of KCSIE 2021 with full details of 

the early help process in Chapter one of Working Together to Safeguard Children.  
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Multi-agency early help will work best when placed alongside strong school or college 

policies, preventative education and engagement with parents and carers. 107  

 

Early help and the option to manage a report internally do not need to be mutually 

exclusive: a school could manage internally and seek early help for both the victim and 

perpetrator(s). 

 

Whatever the response, it should be under-pinned by the principle that there is zero 

tolerance approach to sexual violence and sexual harassment and it is never acceptable 

and will not be tolerated.  

 

All concerns, discussions, decisions and reasons for decisions should be recorded 

(written or electronic). 
 

c) Referrals to children’s social care 

Where a child has been harmed, is at risk of harm, or is in immediate danger, schools 

and colleges should make a referral to local children’s social care.  

At the point of referral to children’s social care, schools and colleges will generally 

inform parents or carers, unless there are compelling reasons not to (if informing a 

parent or carer is going to put the child at additional risk). Any such decision should be 

made with the support of children’s social care.  

If a referral is made, children’s social care will then make enquiries to determine 

whether any of the children involved are in need of protection or other services.  

Where statutory assessments are appropriate, the school or college (especially the 

designated safeguarding lead or a deputy) should be working alongside, and cooperating 

with, the relevant lead social worker. Collaborative working will help ensure the best 

possible package of coordinated support is implemented for the victim and, where 

appropriate, the alleged perpetrator(s) and any other children that require support.  

Schools and colleges should not wait for the outcome (or even the start) of a children’s 

social care investigation before protecting the victim and other children in the school or 

college. It will be important for the designated safeguarding lead (or a deputy) to work 

closely with children’s social care (and other agencies as required) to ensure any actions 

the school or college takes do not jeopardise a statutory investigation. The risk 

assessment as per paragraph 444-446 of KCSIE 2021 will help inform any decision. 

Consideration of safeguarding the victim, alleged perpetrator(s), any other children 

directly involved in the safeguarding report and all children at the school or college 

should be immediate. 

In some cases, children’s social care will review the evidence and decide a statutory 

intervention is not appropriate. The school or college (generally led by the designated 

safeguarding lead or a deputy) should be prepared to refer again if they believe the child 

remains in immediate danger or at risk of harm. If a statutory assessment is not 

appropriate, the designated safeguarding lead (or a deputy) should consider other 

support mechanisms such as early help, specialist support and pastoral support.  
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Whatever the response, it should be under-pinned by the principle that there is a zero 

tolerance approach to sexual violence and sexual harassment and it is never acceptable 

and will not be tolerated.  

All concerns, discussions, decisions and reasons for decisions should be recorded 

(written or electronic)  

 

d) Reporting to the police. 

 

Any report to the police will generally be in parallel with a referral to children’s social 

care (as above). 

It is important that the designated safeguarding lead (and their deputies) are clear about 

the local process for referrals and follow that process.  

 

Where a report of rape, assault by penetration or sexual assault is made, the starting 

point is that this should be passed on to the police. Whilst the age of criminal 

responsibility is ten, if the alleged perpetrator(s) is under ten, the starting principle of 

reporting to the police remains. The police will take a welfare, rather than a criminal 

justice, approach. The following advice may help schools and colleges decide when to 

engage the Police and what to expect of them when they do:  

 

When to call the police: 

Where a report has been made to the police, the school or college should consult the 

police and agree what information can be disclosed to staff and others, in particular, the 

alleged perpetrator(s) and their parents or carers. They should also discuss the best way 

to protect the victim and their anonymity.  

 

At this stage, schools and colleges will generally inform parents or carers unless there 

are compelling reasons not to, for example, if informing a parent or carer is likely to put 

a child at additional risk. In circumstances where parents or carers have not been 

informed, it will be especially important that the school or college is supporting the child 

in any decision they take. This should be with the support of children’s social care and 

any appropriate specialist agencies.  

 

All police forces in England have specialist units that investigate child abuse. The names 

and structures of these units are matters for local forces. It will be important that the 

designated safeguarding lead (and their deputies) are aware of their local arrangements.  

 

In some cases, it may become clear very quickly that the police (for whatever reason) 

will not take further action. In such circumstances, it is important that the school or 

college continue to engage with specialist support for the victim and alleged 

perpetrator(s) as required.  

 

Whilst protecting children and/or taking any disciplinary measures against the alleged 

perpetrator(s), it will be important for the designated safeguarding lead (or a deputy) to 

work closely with the police (and other agencies as required), to ensure any actions the 

school or college take do not jeopardise the police investigation.  
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If schools or colleges have questions about the investigation, they should ask the police. 

The police will help and support the school or college as much as they can (within the 

constraints of any legal restrictions).  

 

Whatever the response, it should be under-pinned by the principle that there is a zero 

tolerance approach to sexual violence and sexual harassment and it is never acceptable 

and will not be tolerated.  

 

All concerns, discussions, decisions and reasons for decisions should be recorded 

(written or electronic) 
  

14. Considering bail conditions. 

The police will consider what action to take to manage the assessed risk of harm. This could 

involve the use of police bail with conditions, prior to a suspect appearing in court, or court bail 

with or without conditions after the first appearance.  

Alternatively, the person suspected of an offence could be ‘released under investigation’ (RUI). 

People released under RUI can have no conditions attached to their release from custody and it 

is possible for a person on bail also to have no conditions.  

Whatever arrangements are in place, the school or college will need to consider what additional 

measures may be necessary to manage any assessed risk of harm that may arise within their 

institution.  

Particular regard should be given to: the additional stress and trauma that might be caused to a 

victim within the institution; the potential for the suspected person to intimidate the victim or a 

witness; the need to ensure that any risk management measures strike a balance between 

management of risk and the rights of an unconvicted person (e.g. rights to privacy, family life, 

etc).  

Careful liaison with the police investigators should help to develop a balanced set of 

arrangements. 

 

15. Managing any delays in the criminal process. 

There may be delays in any case that is being progressed through the criminal justice system. 

Schools and colleges should not wait for the outcome (or even the start) of a police investigation 

before protecting the victim, alleged 110 perpetrator(s) and other children in the school or 

college. The risk assessment as per paragraph 444-446 of KCSIE 2021 will help inform any 

decision. 

 

16. The end of the criminal process. 

If a child is convicted or receives a caution for a sexual offence, the school or college should 

update its risk assessment, ensure relevant protections are in place for all the children at the 

school or college and, if it has not already, consider any suitable action in line with their 

behaviour policy. This process should include a review of the necessary actions to keep all 

parties safe and meet their needs. If the perpetrator(s) remains in the same school or college as 

the victim, the school or college should be very clear as to their expectations regarding the 

perpetrator(s) now they have been convicted or cautioned. This could include expectations 
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regarding their behaviour and any restrictions the school or college thinks are reasonable and 

proportionate with regard to the perpetrator(s)’ timetable.  

Any conviction (even with legal anonymity reporting restrictions) is potentially going to generate 

interest among other pupils or students in the school or college. It will be important that the 

school or college ensure both the victim and perpetrator(s) remain protected, especially from 

any bullying or harassment (including online).  

Where cases are classified as “no further action” (NFA’d) by the police or Crown Prosecution 

Service, or where there is a not guilty verdict, the school or college should continue to offer 

support to the victim and the alleged perpetrator(s) for as long as is necessary. A not guilty 

verdict or a decision not to progress with their case will likely be traumatic for the victim. The 

fact that an allegation cannot be substantiated or was withdrawn does not necessarily mean 

that it was unfounded. Schools and colleges should discuss any decisions with the victim in this 

light and continue to offer support. The alleged perpetrator(s) is also likely to require ongoing 

support for what will have likely been a difficult experience. 

 

 

17. Unsubstantiated, unfounded, false or malicious allegations 

As set out in paragraph 71 of Part one of KCSIE 2021 guidance, all concerns, discussions and 

decisions made, and the reasons for those decisions, should be recorded in writing. Records 

should be reviewed so that potential patterns of concerning, problematic or inappropriate 

behaviour can be identified, and addressed.  

If a report is determined to be unsubstantiated, unfounded, false or malicious, the designated 

safeguarding lead should consider whether the child and/or the person who has made the 

allegation is in need of help or may have been abused by someone else 111 and this is a cry for 

help. In such circumstances, a referral to children’s social care may be appropriate. 

If a report is shown to be deliberately invented or malicious, the school or college, should 

consider whether any disciplinary action is appropriate against the individual who made it as per 

their own behaviour policy. 

18. Ongoing response - Safeguarding and supporting the victim. 

 

The needs and wishes of the victim will be paramount (along with protecting the child) in any 

response. Overall, the priority will be to make the victim’s daily experience as normal as 

possible, so that the school is a safe space for them. Support will be tailored on a case-by-case 

basis. The support required regarding a one-off incident of sexualised name-calling is likely to 

be vastly different from that for a report of rape. We will maintain awareness that sexual 

assault can result in a range of health needs, including physical, mental, and sexual health 

problems and unwanted pregnancy. Children and young people that have a health need arising 

from sexual assault or abuse can access specialist support from a range of organisations: 

• Sexual Assault Referral Centre (SARC). SARCs offer confidential and non-judgemental 

support to victims and survivors of sexual assault and abuse. They provide medical, 

practical, and emotional care and advice to all children and adults, regardless of when 

the incident occurred.  

• Children and Young People’s Independent Sexual Violence Advisors (ChISVAs) provide 

emotional and practical support for victims of sexual violence. They are based within 

the specialist sexual violence sector and will help the victim understand what their 

options are and how the criminal justice process works if they have reported or are 

considering reporting to the police. ChISVAs will work in partnership with schools and 
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colleges to ensure the best possible outcomes for the victim. Police and social care 

agencies can signpost to ChISVA services (where available) or referrals can be made 

directly to the ChISVA service by the young person or school or college. Contact details 

for ChISVAs can be found at Rape Crisis and The Survivors Trust.  

• Our local Child and adolescent mental health services (CAMHS) is a good source of 

advice and support.  

• The specialist sexual violence sector can provide therapeutic support for children who 

have experienced sexual violence, e.g. Rape Crisis (England & Wales) or The Survivors 

Trust.  

• The Male Survivors Partnership can provide details of services which specialise in 

supporting men and boys.  

• The NHS (www.nhs.uk) provides a range of advice, help and support including advice 

about the risk of pregnancy, sexually transmitted infections (STI), reporting to the 

police and forensics.  

• Rape and sexual assault referral centres services can be found at: Find Rape and sexual 

assault referral centres.  

• Sexual assault referral centres (SARCs) offer medical, practical and emotional support. 

They have specially trained doctors, nurses and support workers. If children, young 

people, or their families are unsure which service to access, they can contact their GP 

or call the NHS on 111.  

• Childline provides free and confidential advice for children and young people. Childline 

/ IWF: Remove a nude image shared online Report Remove is a free tool that allows 

children to report nude or sexual images and videos of 113 themselves that they think 

might have been shared online, to see if they can be removed from the internet. 

• Internet Watch Foundation works internationally to remove child sexual abuse online 

images and videos and offers a place for the public to report them anonymously.  

Victims may not talk about the whole picture immediately. They may be more comfortable 

providing information on a piecemeal basis. It is essential that dialogue is kept open and 

encouraged. When it is clear that ongoing support will be required, we will ask the victim if 

they would find it helpful to have a designated trusted adult (for example, their form tutor 

or designated safeguarding lead) to talk to about their needs. The choice of any such adult 

will be the victim’s (as far as reasonably possible). 

A victim of sexual violence is likely to be traumatised and, in some cases, may struggle in a 

normal classroom environment. There may be times when the victim finds it difficult to 

maintain a full-time timetable and may express a wish to withdraw from lessons and 

activities. This will be because the victim wants to, not because it makes it easier to 

manage the situation. If required, we will provide a physical space for victims to withdraw.  

We will do everything they reasonably can to protect the victim from bullying and 

harassment as a result of any report they have made. Whilst they will be given all the 

necessary support to remain in their school or college, if the trauma results in the victim 

being unable to do this, alternative provision or a move to another school or college will be 

considered to enable them to continue to receive suitable education. This will only be at 

the request of the victim (and following discussion with their parents or carers). Any new 

school will be made fully aware of the victim’s needs. 

19. Ongoing Considerations: Victim and alleged perpetrator sharing classes. 

Once the designated safeguarding lead (or a deputy) has decided what the next steps will be in 

terms of progressing the report, they should carefully consider again the question of the victim 

and alleged perpetrator(s) sharing classes and sharing space at school or college. This will 

inevitably involve complex and difficult professional decisions, including considering their duty 

to safeguard children and their duty to educate them. It is important each report is considered 

on a case-by-case basis and risk assessments are updated as appropriate. As always when 



   
 

24 
 

concerned about the welfare of a child, the best interests of the child should come first. In all 

cases, schools and colleges should follow general safeguarding principles as per this guidance.  

Where there is a criminal investigation into a rape, assault by penetration or sexual assault, the 

alleged perpetrator(s) should be removed from any classes they share with the victim. The 

school or college should also consider how best to keep the victim and alleged perpetrator(s) a 

reasonable distance apart on school or college premises (including during before and after 

school-based activities) and on transport to and from school or college where appropriate. This 

is in the best interests of both children and should not be perceived to be a judgement on the 

guilt of the alleged perpetrator(s). As per paragraph 450 of KCSIE 2021, close liaison with the 

police is essential.  

Where a criminal investigation into a rape or assault by penetration leads to a conviction or 

caution, the school or college should take suitable action, if they have not already done so. In all 

but the most exceptional of circumstances, the rape or assault is likely to constitute a serious 

breach of discipline and lead to the view that allowing the perpetrator(s) to remain in the same 

school or college would seriously harm the education or welfare of the victim (and potentially 

other pupils or students).  

Where a criminal investigation into sexual assault leads to a conviction or caution, the school or 

college should, if it has not already, consider any suitable sanctions in light of their behaviour 

policy, including consideration of permanent exclusion. 

Where the perpetrator(s) is going to remain at the school or college, the principle would be to 

continue keeping the victim and perpetrator(s) in separate classes and continue to consider the 

most appropriate way to manage potential contact on school and college premises and 

transport. The nature of the conviction or caution and wishes of the victim will be especially 

important in determining how to proceed in such cases. In all cases, schools and colleges should 

record and be able to justify their decision making. 

All of the above should be considered with the needs and wishes of the victim at the heart of the 

process (supported by parents and carers as required). Any arrangements should be kept under 

review. 

 

20. Safeguarding and supporting the alleged perpetrator. 

Westonbirt school will have a difficult balancing act to consider here. On one hand, we need to 

safeguard the victim (and the wider pupil/student body) and on the other hand provide the 

alleged perpetrator(s) with an education, safeguarding support as appropriate and implement 

any disciplinary sanctions. Taking disciplinary action and still providing appropriate support are 

not mutually exclusive actions. They can, and will, occur at the same time if necessary. 

We will consider the age and the developmental stage of the alleged perpetrator(s), the nature 

of the allegations and frequency of allegations. Support (and sanctions) will be considered on a 

case-by-case basis. 

Any child will likely experience stress as a result of being the subject of allegations and/or 

negative reactions by their peers to the allegations against them. The alleged perpetrator(s) 

may also potentially have unmet needs (in some cases these may be considerable) as well as 

potentially posing a risk of harm to other children. HSB in young children may be a signpost that 

they themselves are a potential victim of abuse.  

It is important that the perpetrator(s) is/are also given the correct support to try to stop them 

re-offending and to address any underlying trauma that may be causing this behaviour. 

Addressing inappropriate behaviour can be an important intervention that helps prevent 
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problematic, abusive and/or violent behaviour in the future. Permanent exclusion is always an 

option as a sanction but consideration will be given for the future consequences on the 

perpetrator’s education and safety (Hackett et al 2013 study of children and young people with 

harmful sexual behaviour suggests that 2/3 had experienced some kind of abuse or trauma).  

Advice will be taken, as appropriate, from children’s social care, specialist sexual violence 

services and the police.  

 

21. Discipline and the alleged perpetrator. 

 

With regard to the alleged perpetrator(s), advice on behaviour and discipline in schools is clear 

that teachers can discipline pupils whose conduct falls below the standard which could be 

reasonably expected of them. Exclusions statutory guidance for maintained schools, academies 

and PRUs is here. Disciplinary action can be taken whilst other investigations by the police 

and/or children’s social care are ongoing. The fact that another body is investigating or has 

investigated an incident does not in itself prevent a school from coming to its own conclusion, 

on the balance of probabilities, about what happened, and imposing a penalty accordingly. This 

is a matter for the school and should be carefully considered on a case-by-case basis. The 

designated 46 92. 93. 94. 95. safeguarding lead (or a deputy) should take a leading role. The 

school should consider if, by taking any action, it would prejudice an investigation and/or any 

subsequent prosecution. Careful liaison with the police and/or children’s social care should help 

the school make a determination. It will also be important to consider whether there are 

circumstances that make it unreasonable or irrational for the school to reach its own view about 

what happened while an independent investigation is considering the same facts. 
 

Discipline and support Taking disciplinary action and still providing appropriate support are not 

mutually exclusive actions. They can, and should, occur at the same time if necessary. The school 

or college should be very clear as to what its approach is. On the one hand there is preventative 

or forward-looking action to safeguard the victim and/or the perpetrator(s), especially where 

there are concerns that a perpetrator themselves may have been a victim of abuse; and, on the 

other, there is disciplinary action to punish a perpetrator for their past conduct. The school or 

college should be very clear as to which category any action they are taking falls or whether it is 

really both and should ensure that the action complies with the law relating to each relevant 

category. 
 

22. Working with parents and carers. 

 

The school or college will, in most instances, engage with both the victim’s and the alleged 

perpetrator’s parents or carers when there has been a report of sexual violence (this might not 

be necessary or proportional in the case of sexual harassment and should be considered on a 

case-by-case basis). The exception to this rule is if there is a reason to believe informing a parent 

or carer will put a child at additional risk. Schools and colleges should carefully consider what 

information they provide to the respective parents or carers about the other child involved and 

when they do so. In some cases, children’s social care and/or the police will have a very clear 

view and it will be important for the school or college to work with relevant agencies to ensure a 

consistent approach is taken to information sharing. It is good practice for the school or college 

to meet the victim’s parents or carers with the victim present to discuss what arrangements are 

being put in place to safeguard the victim and understand their wishes in terms of support they 

may need and how the report will be progressed. 
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It is also good practice for the school or college to meet with alleged perpetrator’s parents or 

carers to discuss any arrangements that are being put into place that impact an alleged 

perpetrator, such as, for example, moving them out of classes with the victim and what this 

means for their education. The reason behind any decisions should be explained. Support for the 

alleged perpetrator should be discussed. The designated safeguarding lead (or a deputy) would 

generally attend any such meetings. Consideration to the attendance of other agencies should 

be considered on a case-by-case basis. Clear behaviour policies and child protection policies, 

especially policies that set out the principles of how reports of sexual violence will be managed 

and how victims and alleged perpetrators are likely to be supported, that parents and carers 

have access to, will, in some cases, help manage what are inevitably very difficult conversations. 

Parents and carers may well struggle to cope with a report that their child has been the victim of 

an assault or is alleged to have assaulted another child. Details of organisations that support 

parents are provided in Annex A. Schools and colleges should consider signposting parents and 

carers to this support. 
 

23. Safeguarding other children. 

 

  

Consideration should be given to supporting children (and adult students) who have witnessed 

sexual violence, especially rape and assault by penetration. Witnessing such an event is likely to 

be traumatic and support may be required. Following any report of sexual violence or sexual 

harassment, it is likely that some children will take “sides”. The school or college should be doing 

all they can to ensure both the victim and alleged perpetrator(s), and any witnesses, are not 

being bullied or harassed. Social media is very likely to play a central role in the fall out from any 

incident or alleged incident. There is the potential for contact between victim and alleged 

perpetrator(s) and a very high likelihood that friends from either side could harass the victim or 

alleged perpetrator(s) online and/or become victims of harassment themselves. Specialist online 

safety support is discussed at paragraph 53 of KCSIE2021.  

 

School transport is a potentially vulnerable place for a victim or alleged perpetrator(s) following 

any incident or alleged incident. The school or college, as part of its risk assessment, should 

consider any additional potential support needs to keep all of their children safe. A whole school 

or college approach to safeguarding, a culture that makes clear that there is a zero-tolerance 

approach to sexual violence and sexual harassment and that it is never acceptable, and it will not 

be tolerated, and a strong preventative education programme will help create an environment 

in which all children at the school or college are supportive and respectful of their peers when 

reports of sexual violence or sexual harassment are made. It is important that schools and 

colleges keep their policies, processes, and curriculum under constant review to protect all their 

children. Reports of sexual violence and/or harassment (especially where there is evidence of 

patterns of behaviour) may point to environmental and or systemic problems that could and 

should be addressed by updating relevant policies, processes, or relevant parts of the 

curriculum. 

 

 


